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1 Introduction

Surveys devoted to monitoring the financial literacy of consumers are regularly
scheduled in different countries (United States, United Kingdom, Australia, etc.}.
Both governments and international organizations, such as CECD and the Euro-
pean parliament, have tried to evaluate the capability of financial consumers in
order to make financial decisions in a proper manner. Different surveys on dif-
ferent countries have reached the same conclusion conceming a general lack of
knowledge of financial consumers, These results suggest the need for financial
education curticula in order to fill the gap. A more skilled consumer is quite
desirable for a lot of reasons. A financially literate consumer is able to under-
stand the features of a financial product or a financial service, making the need
for a tight regulatory framework unnecessary. A higher financial literacy
enhances the market competition due to the ability of consumers to highlight and
understand differences between products and services; while education helps
consumers (o improve their awareness on their long-term latent needs (e.g.
pension planning, savings, etc.) that could otherwise be ignored.

Results from the evaluation of consumers’ financial knowledge have led
policy makers to support financial education curricula. These curricula were
provided both from public and private organizations and to different recipients
(college students, university students, workers, etc.) with different training
solutions (lessons, advisory, online tools, ete.) largeted.

Following the provision of a large number of curricula, some questions on
their effectiveness have arisen and assessment procedures were proposed in
order to analyse the ability of these programmes to enhance consumer knowl-
edge and to improve their financial behaviour. This assessment process mainly
involved traditional classroom-based courses, while web-based initiatives
have been neglected.

In this chapter a contribution to the financial education assessment litera-
ture is provided. After a literature review, data from a survey on the Italian
markel are analysed in order to evaluate the effectiveness of web-based finan-
cial education curricula. An analysis by the pre—post test methodology will be
followed by results.
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2 Literature review

Financial literacy and financial education are both topics recently analysed by the
literature. The growing sophistication of international financial systems and new
regulatory frameworks, where financial consumers are forced to be more independ-
ent in taking imporiant financial decisions, suggest to academics and financial
authorities to test the financial literacy of the population. This was underiaken
mainly in North America (United States and Canada), United Kingdom, Australia
and Mew Zealand. Most of the surveys were devoted to analysing financial literacy
within youth, trving to understand the effectiveness of the school programmes on
personal finance. Resulis suggesi that financial knowledge and skills are dramati-
cally and persistently low (Chen and Volpe 1998). A poor interest in financial
issues and a lack of commitment by the youth, due to their low financial activism,
were highlighted as the main indifference factors' (McCornick 2009). So, the ana-
lysis on financial literacy was extended to adult consumers and tailor made curric-
ula were provided to them. Financial education in the workplace on topics such as
pension planning, overindebtedness and bankruptcy are the most common initi-
atives for these target recipients. Empirical evidences highlight that these curricula
are the most effective in developing knowledge and skills in adult consumers,
improving their financial behaviour (Garman ef ol 2002). The teaching solutions
and the choice of teachable moments seem to be key variables for the effectiveness
of a financial education curriculum. The awareness that they will have to take real
financial decisions after the course, tend to improve the commitment of the recipi-
ents of the financial education curriculum and leads them to pay more attention
during the teaching.

After the analysis of financial literacy within different kind of consumers, a
new trend in the literature was developed. Much interest was devoted to the best
practices, in order to understand the key elements for an effective financial edu-
cation curriculum, meanwhile, researchers tried to understand the main problems
of ineffective financial education curricula. So the literature on the assessment
procedure in financial education has grown. From an analysis of courses with a
wide range of possible recipients, developed in a ‘one-size-fits all’ approach,
more targeted initiatives were analysed and some authors considered the impact
of the training solutions on the effectiveness of the process. Papers by O'Neil er
al. (2002), Toussaint-Cameau (2002), Mandell (2006b) and Lyons et al. (2006)
analysed the power of financial education in order to improve financial literacy
of consumers, developing a literature review on the assessment procedures in
financial education.

Fox et al. (2005) suggest the need of standards in the assessment procedures in
order to let different curricula be comparable by time and by different countries,
The authors even highlight the conflicts of interest in a self-cstablished assess-
ment procedure where the evaluation on the effectiveness of a curriculum is
done by the same organization that provided it.

Other authors such as Lyons (2005), Lyons ef al (2006) and Chang and
Lyons (2008) argued on the elements that should be included in an assessmen
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process and whai kind of methodology should be preferred, paying attention to
the different nature of single initiatives.

S0, from the original topic of financial education a step forward into the finan-
cial education assessment was taken. Varcoe er af. (2005) studied the financial
education curricula ‘for teens”; Fox and Bartholomae {2006) considered financial
education for women and Chang and Lyons (2008) focused on curricula for
“subprime” financial consumers. The resulis highlight how the enhancement of
financial literacy in financial consumers is dependent on different items. Some
are manageable by financial education providers (the contents, the teaching solu-
tions, the teaching solutions, the timing of delivery, etc.), others are not, due 1o
the fact that they are related to the characteristics of recipients (age, education,
job, financial background, etc.).

The assessment of financial education curricula is far from an easy rask. Con-
sidering that most of the financial education curricula are financially supported
by the government, and the need for the financial education authorities to allo-
cate their resources toward the most effective initiatives, the need to go bevond
an overall evaluation of a curriculum is necessary. Questions as “what is the
most deserving recipient target?” (youth, adults, workers, retired, overindebted,
minorities, etc.), or ‘what are the priorities in the contents to be taught?’ (money
management, savings, ete.) or *what is the relevance of a cost-benefit analysis in
the sponsorship of single initiatives?" are all elements that make the assessment
of financial education curricula quite complex.

From a methodological perspective, the enhancement of consumers® know-
ledge on financial topics is measured by a pre-post-test analysis. A question-
naire with questions on financial literacy and financial behaviour is provided
to a surveyed consumer sample. After the questionnaire, a financial education
curriculum is provided and a second questionnaire follows. If the correct
answers to the financial literacy questions grow in the second questionnaire
from the first one, an enhancement in the consumers’ financial knowledge is
observed. This pre—post test methodology is quite familiar in the consumer
finance research papers. even if some authors highlight some risk of pitfalls
(Hill and Perdue 2008); it is widely adopted in the assessment of classroom-
based initiatives, but its enforcement in alternative teaching methods, as web-
baszed tools, seems to be feasible.

If the ability of a financial education curriculum to involve its recipients in
order to maximize their commitment and their leaming outcomes is a function of
the teacher’s ability and dependent on the quality of the teaching materials,” in a
learning-by-doing process the empirical cases are not ancillary to a theoretical
concept, but are a fundamental part of the learning process themselves. In a
learning-by-doing curriculum the border line between knowledge and applica-
tion fade. The analysis of real (or realistic) situations is used in order to close the
distance between theory and practice as much as possible. A path-dependent tool
or the use of simulator in an iterative manner helps the recipient to understand
the consequences of different choices and the connection between input informa-
tion and outputs of a decisional process. The more the tool will be able to
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replicate a real situation the higher the likelihood for the recipient o develop
skills and attitudes from knowledge (Kempson ei al. 2006).

The aim of this chapter is 1o evaluate the effectiveness of an online learning-
by-doing financial education curriculum. Using data from the Italian market, an
analysis of the enhancement of consumer knowledge and behaviour will be
carried out by the pre—post test methodology mentioned above.

3 Data and methodology

A questionnaire on financial literacy topics was prepared and surveyed to a
sample of Italian consumers. Questions related mostly to consumer credit topics
(instalments, APR, interest rates, ete.).

The questionnaire comprised three sections. The first section contained ques-
tions on personal characteristics, and data on age, job, education, marital status,
residence and housing condition (property, property with mortgage, rent, etc.)
were collected. These control variables are useful in order to investigate differ-
ences in the effectiveness of the assessed financial education curriculum on dif-
ferent consumer groups.

Financial behaviours and previous financial experiences of consumers were
investigated in the second section: questions concerning (a) previous mortgage
experiences, (b) how frequently the consumer checks his balance account, {¢)
knowledge of the disposable amount in the bank balance account, (d) the
saving to income ratio and (¢) questions on the use of payments cards were
included. Taking into account a hypothetical mortgage and their disposal
income, consumers were asked to appraise the highest value of a sustainable
instalment. A self-estimation of their financial stability in a 010 scale was
also requested. The definition provided to the consumers in order to clarify the
concept of personal financial stability concerns the likelihood to become sys-
tematically in arrears with financial and non-financial payments within 12
months. This information was used to test the hypothesis that previous finan-
cial experiences could affect (positively) consumer financial literacy and
skills, and to test the consumer’s ability to self-estimate his financial situation.
The comparison of the variable in the pre— post-test is useful in order to evalu-
ate the power of the tool to improve the consumer’s awareness on his financial
stability.

The third section of the questionnaire comprised ten multiple-choice ques-
tions on (a) credit contracts, (b) how to use them and (c) financial jargon.

Due to the web-based nature of the assessed tool, a web-based questionnaire
was implemented. The surveyed consumers completed a questionnaire via a
website with the assistance of a tutor, Consumers with higher technological
skills used the tutorship only rarely. In other cases the tutor acted as a human
interface, providing technological support and sometimes populating the ques-
tionnaire with the consumers’ answers,

With the aim to maximize the response rate of the survey, the questionnaire
was structured o be absolutely anonymous and to avoid private or sensitive
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information (e.g. total income or total assets data were not surveyed). The
sample size is equal to 774 observations randomly collected.

The requirements to be part of the survey were to have Italian citizenship and
be a minimum of 18 years old.

According to the pre-post test methodology, the questionnaire was initially
completed by the consumers in order to evaluate the starting level of their financial
literacy. Afier the questionnaire, consumers used the web-tool Monitorata® for an
average time period of 30 minutes, prior to completing the same questionnaire a
second time. Consumers were encouraged to use the tool in different manners. The
tool provides a budget analysis and a financial stability index measure related to
the probability of being in financial distress within 12 months. Consumers were
invited to use it initially with their real personal data, in order to receive an aware-
ness of their financial risk. then it was suggested they change the data in order to
evaluate the consequences that possible financial events (e.g. drop in total income
due to unemployment, unexpected financial outgoing due to illness, etc.) or differ-
ent financial behaviour (e.g. the adoption of more expensive life-standards, a new
mortgage, etc.) could have on their personal financial stability.

The effectiveness of the tool in enhancing consumer knowledge and behav-
iour was assessed by two different parameters. Consumers’ knowledge was ana-
lysed by the distance between the number of correct answers in the consumer
credit knowledge questions in the post-test and in the pre-test, An upgrade of the
variable is associated with an enhancement in financial knowledge and, conse-
quently, with an evidence on the effectiveness of the tool.

The behaviour of the consumer and his awareness about his real financial sta-
bility was analysed too. Even if the real financial behaviour can’t be assessed by
a questionnaire and its evaluation requires long-term monitoring of consumers’
financial decisions, if in the second questionnaire a consumer changes his self-
estimation about the maximum sustainable instalment for a hypothetical debt,
this change can be interpreted as a behavioural change itself or can be seen as an
awareness enhancement that should lead to a behavioural change.

Both the knowledge and behavioural analysis have been replicated on differ-
ent sub-samples where consumers with comparable education have been clus-
tered. This sub-sample analysis was performed in order to test the hypothesis
that the effectiveness of the tool could be affected by the consumer’s education.

A statistical hypothesis test (f-test) was implemented. The distance between
the average value of the total correct answers on financial knowledge questions
in the pre- and posi-test were tested to understand if the tool was able to enhance
consumer knowledge or not. A significant positive value for this variable will
support the underlying hypothesis that the tool is effective. The average value of
the variable obtained by the distance between the self-estimated maximum sus-
tainable instalment in the pre- and post-test was analysed to highlight the likeli-
hood that it substantially differs from zero. Considering that a positive value of
the variable will be associated with the ability of the tool to change the consum-
er's perception of their financial situation, we test the null hypothesis that the
varable is always not significant (in average equal to zero). Due the fact that
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both positive and negative changes between the pre- and post-test value are asso-
ciated with behavioural changes, the differences between surveys has been cal-
culated in absolute terms.

4 Results

Prior to analysing the results of the chapter, a few descriptive statistics of the
sample are presented to summarize the dataset (Table 11.1):

Due to the sample size (774 observations), the results” reliability should be
guaranteed. At the same time the short period of observation should avoid the
risk of biases related to an exogenous change in the consumers’ knowledge.

The average age of consumers (37.9 years) is lower than the average age of the
ltalian population (42.8 years'), but it is compliant with the target recipients of
the tool. Monitorata is a web-based tool that is available only via the Internet. The
decision to provide it only by the web excludes consumers without an Intemnet con-
nection or without the technological skills required to browse in it. The distance
between the age of the sample and the mean value of the Italian population can be
explained due to the fact that the elderly face higher technological barriers.

The geographical distribution of the sample seems to be almost equally
weighted through different areas; while the sample distribution by education, job
and marital status seems to show no biases.

Table 11.2 shows the results on consumer enhancement in financial know-
ledge and consumer credit,

The results in Table 11.2 show the effectiveness of the tool in order to
enhance consumer knowledge on consumer credit. Data from the whole sample
show that the percentage of correct answers in the pre-test (equal to 49.03 per
cent) increased by 8.23 per cent in the post-test, Data from education sub-
samples highlight how the effectiveness of the tool is quite different between
different education clusters. Even if all the consumers in every education cluster
increase their values, the results for primary school, bachelor in economics/
finance and PhD are not statistically significant. For primary school and PhD
groups the small size of the sub-samples could be problematic. Data for the
bachelor in economics or finance sub-group can be explained both with the high
initial knowledge (65.71 per cent of correct answers in the pre-test) and the low
number of knowledge questions, The hypothesis test has been implemented on
the percentage value of the increase of knowledge and the high initial levels for
this group tend to underestimate the changes.

Data from other sub-samples are statistically significant and show that the
higher the consumer’s education the lower is the effectiveness of the tool in
increasing their financial knowledge. The masters group is the only exception,
which can he explained both with the small sub-sample size and the heterogene-
ity of the group. In the masters group both financial and non-financial degrees
are included, so the possibility that in the sub-sample the percentage of
non-financial degree consumers is predominant could explain the high increase
in the rate of knowledge (+10 per cent).
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Tabkle 11.1 Descriptive statistics

Variabfe Valwe or percentage
Age

* Mean (vear) 3T
« Min 18.00)
« Max &1.00
» Standard deviation 11.39
Cieographical area

+ North (%) 2264
« Centre (%) 39.79
= South (%) 3345
« lslands (Sardinia and Sicily) (%%) 4.12
Total {%5) 100
Education

* Primary school (%) 4.41
« Middle school (%) .17
» High school (%) 51.33
» LUniversity-bachelor (economics, finance) (%) 6.87
* University-bachelor (other than economics or finance) (%) 21.65
= University-master (%) 272
« PhD (%) 1.86
Total (%) 10
Joh

= Fix=term job {%o) 1592
* Permanent contract job (%) 34.59
» Housewife (%) it
= Laid off - government aid (%) .00
+ Linemployed (%a) 2.05
+ Belf-employed (" lavoratore autonomao”) (%) 10.27
= Freelancer (*libero professionista’) (%) .68
« Retired (%) 5.48%
« Without certified incomes (%) 2.74
= College student (economics or finance) (%) 6.51
» College student (other than economics or finance) (%) 11.99
Total (%a) 100
Marital status

- Single (%) 49.14
« Married (%a) 3780
» Cohabitant (%) 584
« Separated (%) 326
« Divorced (%) 1.55
= Widow or widower (%) 241
Total (%) 100
Observations 774
Observation period 2001

{January-February)




dojps

JoOrgIs AN M EMUSIGD

Jo apdwes-qns g o =a-ad
s paeduos 1=5-gsod aug

(=ageuEy = H X AU (BRI W0 SIAMELR Y
wxalNI00 (=3|gELe s = S0E 1os o' G6HE  19ALI0D JO IBGUINU 301 W asTasu] aEpa|mouy smaru)
HODIRES
JODUIE MEEENS iiim IS0
Jo apdums-gns 2y 1oy psa-ad
s paeduson pma-isod ai)
0<qELEA = 'H ATpa|MOLY [EIIUEUY U0 SIAVSUT (PPN
w000 = IQELE  ="H 0ls a1 06E 9F LD JO IDSOUIIT 3t W 3R] T aBpapowy aseassu)
RO
Jooigrs AL [ Dnmsnoa
Jo apdunes-gns au 1o 15ap-a0d
it pamdiung 15a-150d s ui
O=dqums =" ABpapmoLry [EISUBIY LD SamsUE AR
ATEL'D (=3jquss ="H fid 7 CEUT FE 199003 )0 IIGUINI UL U1 SSBMSU] T AEpajaoiny aseaau|
Feat-aad
Uuim pareduos 1sa-15od aug) m
(< ApEEA ="H A8paj oy ErOTUY U SEMASLE TIVHIAC
we s 000 (= 3[qELEN =" o BC'H £l PLL  19AL03 O IBQLUNU 3UY U] AL SEpQ|MOUY asEar)
sexagiodily snirwaaly < 'ff ufag) fag) 125) fmnpe
Tl = L2 4] nieagodly ey - Ty wousiaap  asoadour o) sa-asd  suonpaesgo
AJ | s3] paEpUBR ASpaaap RSO A0 fO Jsguiny) tonielLasaey Ao |

1591-150d pum 1521-20d 2U) LI SIAMSUR 1931300 UIAMISY JUMIYOT) T [ AGE ]



22 1ad (] = anpeasd , WD Jad ¢ ow anpeasdd o, A dad | o anmaed L,

SA0H

Lrl'n

we s RO

s S000

O=3|qeues ="|
O=2|qrues ="H
f=ageuey="H
0=3|qumnes ="}
O=Hgeues ="H
0=2qees ="H
D<3|qums - 'H
=R |qIEp, = "H

s T

talool

et

it

]

Sl

2010

LTl

FlLl

[LE

E09r

Ly

Lo

117

(ef T EHMA IUNSU00

Jo aqdusrs-gns ;) 1o psa-a0d
Y pamdwng jsa-1sod sy
TP MOy ML L SIAMSIE
100 JO EXQUING ) U1 IERAUIU|

ARLTAP-JFTOM 1 IR IS0
Jo ajdums-qns s soy ys-aud
e pamdnng 1sai=150d ap
afpajmouy [RESUEULY U SIam e
FIALI0A JO0 SIGUENGE L[ 0T ASENU|

fazumy a0 SAreHRI3)
ALTAN-LP]I0G 1 TR EALNSIOY
Jo ajdums-gns aup Jog js-a1d
s paredurod jsa=150d 240 w
AR MOUY [RESUBUL UG S13M S0
1221102 J0 EQUING L U1 ASEXE|

FamBLf i SN0 L) KRN0 |
AT AYI0G LG EUSARID
Jo ajdises-gns 2 sog 1ea)-a0d
i paschusco jsai-15ed g w
3Py mOUY [RISLIELLY Lo SIS
AL O LIUING L) U1 ISEREU |

nd
Tadpa|amoury asEIN|

Ay
Tadpajsaoary SR

_ L L b
AFpa) w0y SR

OIF-ONANY T
TaBpajmouy aseaou|



warnaRps
Jercas il e Jalunsuoes jo adums-gns

Ay Joj sau0 jsag-jsed i pus LS

[ AERUEA = 'H| ARUAKSTIS PALUANED- |26 an[Ba 153)-20d
e an D) =GR A = " LE'oE QLY OfE USSR JDULALP A JO INEA AN|0SqY Uy wammse
WORIDINGS JO0478
PP G s unsuoo jo spdums-gns
A 0y sA00 1E-pE0d Ay pu s
f<3pgeums = 'y IQBUIRIENS POUDANSI-|A5 A 15a1-2ud
= 910070 = AqELRA = "1 L'ty 65911 UR  UR3MIAG DUIBLIP g 0 SNEA AIN[0SGY PPIL ESWpEs|
Ema.uﬂ__um.__.nﬁ.ﬂuh
Lt IR INSU0D J0 Hdums-qns
M) I0) S300 1Ea-isod sy pue swpmsn
0 <quuma ="} HQBUIBISIS PAUINE-]|I5 anfeA 15al-aud
+=4 900D (=3qEms ="H EliL (9681 FE USEMISG SIUDMALIP S Jo an[eA anjosgy  Areuwnad juawpesu|
SAUD 15350 Ay U USRS
(< AGEUEA ='H AEUIRISNS PADASI-JI35 A 1530-20dd TIVHIAD
+»a(¥0) O=3qump ="H LTy LAt FLL 23D JOURESLD SAQ 0 A0[EA N[0S0 AL ESU
sty sy = g {2} isai-psod pur
{1 < Lel 447 sigarocily gy <y (sg) wonmagp -aed ayg wsanay  swonmiasge
- 15a] PUCNENY SRR B0 D sy Lghipdpaasagy oy

MM[BA JUIWIEISU] |QRUIRISHS Waxsa-[as au) Jo anfes jsa-sod pur -aud au) usamiag aouasag £777 2oy



waa mad ([ = onpea~T , s ead ¢ oonpea-d ,, uns sad | osoonmasd L,

S0H

e

196010

«axE900°0

wxa0800°0

0 < qeLEp ="H
0= geLE A =

O=2queues «'H
n=2ajquinep ="H

Qajgeums, ="H
(="0BLRA ="

<RAYELEN = 'H
(= 2pquLe A - "H

1 sy

ITFL

CIRE

L9'TE

01t

13931

£119

il

191

ie

(Tl © s sunsuod 1o ajdwes-gns

) any sau0 J530-1s0d 2y pue Jwawersu
HOTLRISTES PALEIANSI=[35 ML 153-2ud
U320 HEMIALIIP a1 J0 anjes oSy

aadap

- 3IEON B I JUNSUOS J0 Hdumes-gis
A K] SA00 150=1500 U PUE WSWES
SPRUIRISNS PALUASES-j[4 anfEs wa-amd
331 DOULILJIP AL 0 M[A 2005 Y

[ERT TS T TG R T IE R )

-GG B 4L IR0 Jo pdwes-gns
241 10 5200 1sa-ps0dd 201 pane juDe st
FUUTRITNG PRALXNSIJ 25 M 13-
LRI IDIARALIEP U0 J0 IN[EA A0j0sgy

(o ae SHUOLOI Wl s} anaFap
- A0 7 A EAINSLESD J0 3|dums-gns
A 0] sauo sa-Eod ay) pue uampEsu
ABUTEISNS PALDIEI-J 38 anf@a 15a5-a0d
R2MIRQ SRMLHP Q0 M HOERY

CIHd - A

NS MEMLIRISU |

[WN LRIl
[T ST

O2E-ONIOpIPe
IHLIEISU]



214 & Nicolini

In Table 11.3 the behavioural results from the analysis of self-estimated sus-
tainable instalments are summarized. The hypothesis that the tool is able to
‘awake’ consumers on their real financial capabilities has been tested by an anal-
ysis of the change in the consumer self-estimated value of their maximum sus-
tainable instalment. The results highlight that both in the whole sample and in
the sub-samples changes in the self-estimated pre- and post-test variables
occurred. Looking at the mean values it seems that quite frequently the post-test
evaluation is very different from the pre-test one. These changes support the
hypothesis that the tool is useful in order to help enhance financial consumers’
self-perception.

The small size of primary school and PhD sub-samples tend to shatter the sig-
nificance of results, even if the p-values suggest a robustness from the methodo-
logical point of view. All other sub-sample results support the hypothesis that
the tool is useful in order to enhance consumer knowledge. So data on financial
behaviour confirm what was already found in the knowledge analysis. In both
the behavioural analysis and in the knowledge analysis there are evidences on
the differing utility of the tool for different targets of recipients and a higher
effectiveness of the tool in consumers with lower level of education was found.

5 Conclusion

The assessment of financial education curricula has been recently analysed by
the literature and is an ongoing topic. In this chapter an assessment of a web-
based financial education tool devoted to ltalian consumers has been undertaken:
from a survey on the ltalian market a pre—post test analysis was implemented in
order to evaluate the effectiveness of the tool. This research methodology is
based on an analysis of the differences between data from a questionnaire sub-
mitted first before a financial education curriculum and the second after it.

In order to analyse the financial literacy enhancement of consumers, the dif-
ferences in the number of correct answers between the first (initial) and the
second (final) questionnaire was used. Data relating to the difference between
the two questionnaires of the consumers’ self-estimated value of the maximum
sustainable instalment of a hypothetical debt was adopted as the key variable for
the estimation of the consumer behavioural changes. The hypothesis of effec-
tiveness of the tool — in both the behavioural analysis and in the knowledge ana-
lysis — is supported by results. With these results, the effectiveness of financial
education on financial consumer characteristics finds new evidence, confirming
results of previous studies.

The overall sample analysis was followed by a focus on different sub-samples
in order to evaluate the impact of education on the effectiveness of the tool, The
analysis highlights that the effectiveness is quite different within sub-groups.
Consumers with lower education (primary school and middle school) seemed to
benefit from the tool than higher education consumers (graduate and post-
graduate consumers). These results suggest the need to take into account the
initial level of financial literacy of the recipients in the financial education
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curricula in order to avoid misleading results in the assessment procedures. This
topic is quite relevant due the fact that most of the financial education curricula
are (financially) sponsored by the government and other public organizations.
An assessment procedure that ignores education (as other sensitive variables)
increases the risk of a suboptimal allocation of the resources by the policy
makers.

The lack of data on financial literacy in ltaly hinders monitoring on a regular
basis currently; this chapter can be seen as an attempt to improve the knowledge
on Italian financial consumers. The author hopes that it will coniribute to the
international debate on the effectiveness of financial education and its assess-
ment procedures.
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Motes

| Except money management issues, lopics related to pension planning, investments and
savings don’t involve youths in a practical and immediate manner, worsening their
interest for financial education curricula.

2 The use of examples and references to the real world by the tescher or in the teaching
materials helps the recipients to recognize the value of the topics in the course, increas-
ing their commitment.

3 The tool ‘Monitorats® has been developed by the CCRC — Consumer Credit Research
Centre { Laboratorio di ricerca sul credito alle famiglie) of the University of Rome “Tor
Vergata' and Assofin (ltalian association of consumer credit financial imermediaries).
Database on ltalian financial consumers has been provided by Experian lalia. The wol
is freely available online, at www.monitorata.it.

4 Data from the Italian Statistical Institute (ISTAT 2001}, “Indicatori demografici - Anno
200407,
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